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The success of inclusive education in India depends largely on the attitudes and preparedness of special
educators. Although national policies like the Rights of Persons with Disabilities Act (2016) and the
National Education Policy (2020) promote inclusive practices, the role of continuous professional
development in shaping these attitudes is not well studied. This research aims to track how special
educators’ attitudes change over time through them involvement in the Saksham program—a capacity-
building initiative by Samagra Shiksha, School Education Department, Government of Tripura, in
partnership with ICFAI University Tripura.
The study explores how ongoing engagement with Saksham influences educators’ beliefs, perceptions,
and willingness to teach in inclusive classrooms. Data will be collected at three points—before, during,
and after the program—using attitude surveys and personal interviews. Statistical tools will be used to
measure changes in attitudes, while qualitative methods will help understand the reasons behind those
changes.
On 26 th July, 2021 Saksham Tripura project is Lunched. ICFAI University Tripura is a major partner
of this pilot Project Rehabilitation council of India special educators, mentors and Project Coordinator
working all are registered professional from Rehabilitation with Central Rehabilitation Registration
Number. All special educators are giving service four schools It is expected that educators will show
positive shifts in their attitudes, influenced by the program’s training modules, peer discussions, and
opportunities for reflection. Topics in the program include inclusive teaching strategies, disability
awareness, assistive technologies, and rights-based education. The study will provide useful insights
into how targeted training can support inclusive education and offer suggestions for improving such
programs across the Country.
Key Words: Samagra Shiksha(SS) Inclusive Education (IE) Saksham Project (SP) ICFAI
University Tripura(IUT) Rehabilitation council of India(RCI)
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Introduction
Attitudes play a critical role in the educational process, particularly in special education where teacher
beliefs, perceptions, and values significantly influence instructional practices and student outcomes.
Understanding how special educators’ attitudes evolve in response to sustained engagement with
specialized programs is essential to improving the quality of education for students with special needs.
The Saksham Engagement, initiated by ICFAI University Tripura, aims to support and enhance special
educators’ competencies, knowledge, and perspectives through a structured, longitudinal program.
This study seeks to track attitudinal shifts among participating educators over the duration of the
Saksham program, offering insights into the effectiveness of sustained engagement in professional
development.
2. Contextual Background
2.1 General Overview of Special Education
Special education is a specialized branch of education designed to meet the unique needs of students
with disabilities. It encompasses a wide range of services and accommodations tailored to individual
students, addressing intellectual, physical, sensory, emotional, or behavioral challenges. The role of a
special educator is multifaceted: it includes assessment, instructional planning, differentiated teaching,
collaboration with families and professionals, and advocacy.
2.2 Importance of Educator Attitudes
Educators’ attitudes toward disability, inclusion, teaching methodologies, and student potential can
profoundly influence their behavior in the classroom. Positive attitudes typically correlate with
inclusive practices, differentiated instruction, and supportive classroom environments, whereas
negative attitudes can result in low expectations, exclusion, and reliance on restrictive settings.
Changing teacher attitudes has therefore become a central goal in professional development programs
globally.
2.3 Professional Development in Special Education
Professional development in special education often emphasizes knowledge acquisition—about
disabilities, instructional strategies, assessment tools, legal frameworks, and assistive technologies.
However, contemporary models underscore the need to address attitudes and beliefs explicitly, arguing
that knowledge alone is insufficient for sustained instructional change. Effective PD integrates content
knowledge, reflection, peer collaboration, and ongoing support.
3. The Saksham Engagement Program
3.1 ICFAI University Tripura’s Initiative
ICFAI University Tripura launched the Saksham Engagement as part of its commitment to
educational excellence and social responsibility. The program is designed to empower special
educators within the state and neighboring regions by strengthening their competencies across multiple
domains.
3.2 Program Objectives
The Saksham Engagement program sets forth several clear objectives:

1. Enhance participants’ knowledge of disability types, educational methodologies, and legal

frameworks.
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2. Foster positive, inclusive attitudes and a deep belief in the potential of students with special
needs.

3. Promote reflective practices to increase self-awareness and adaptive teaching strategies.
4. Build a professional community of practice that encourages collaboration and shared learning.
5. Implement longitudinal monitoring and evaluation to inform ongoing program refinement.

3.3 Structure and Duration
Saksham is structured as a year-long engagement, comprising modules delivered in face-to-face
workshops, online seminars, mentoring sessions, and practical field activities within inclusive school
environments. Participants engage intensively with content delivered by experts from academia and
practitioner fields, emphasizing consultation, practice, reflection, and peer feedback.
3.4 Theoretical Rationale
Theoretical frameworks underlying the program include Bandura’s Social Cognitive Theory
(highlighting the roles of modeling and self-efficacy), Kolb’s Experiential Learning Cycle (learning
through experience and reflection), and transformative learning theory (fostering critical reflection and
perspective transformation). These foundations inform each component of Saksham, designed to
evoke cognitive and attitudinal changes in participants.
4. Attitudinal Shift: Definition and Significance
4.1 Defining Attitudinal Shift
An attitudinal shift refers to a meaningful change in individual beliefs, perceptions, or predispositions
toward a specific target—in this case, teaching students with special needs. This shift can manifest as
increased empathy, a more positive mindset, expanded teaching strategies, greater value placed on
inclusion, and a heightened sense of self-efficacy.
4.2 Components of Attitudes in Special Education
Attitudes have cognitive (beliefs and knowledge), affective (emotions and feelings), and behavioral
(intentions and observable actions) components. A comprehensive evaluation of attitudinal shifts must
address all three facets. For instance:

e Cognitive domain: Awareness of evidence-based practices in special education.

e Affective domain: Comfort and willingness to work with students with diverse needs.

e Behavioral domain: Actual changes in teaching practices to support individualization,
collaboration, and inclusive education.

4.3 Why Measuring Attitudinal Shifts Matters

Understanding attitudinal shifts is critical because enduring change in educational practice is more
likely when teachers hold positive beliefs and emotional engagement. Attitudinal change:
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e Enhances adoption and sustainability of inclusive practices.
e Increases teacher resilience, openness to innovation, and reflective practice.

e Better supports student outcomes—academic, social, and emotional.
Review of literature:
1. ICFAI University Tripura — Teacher Training cum Interaction Session (December 19,
2024)
e Context & Purpose: Organized by the Department of Special Education & Rehabilitation
under the Saksham Tripura Project (Samagra Shiksha) on 19 Dec 2024, this session aimed
to induct and train newly appointed special educators in Tripura (iutripura.edu.in).

Content & Themes:
o Introduced pedagogical strategies and engagement methods tailored for learners
with special needs.
o Facilitated interactive discussions highlighting on-ground challenges and localized
solutions.

Implications: Strengthens foundational support structures for special educators and
reinforces Tripura’s capacity-building efforts within inclusive education frameworks.

2. National Journal of Education, Vol. XXII No. (2), July 2024 — “Attrition among
special education teachers in India”

e Study Focus: Addresses the growing trend of attrition in India’s special education sector
ISSN 0972-9569, E-ISSN 2584-2595).

Key Findings:
o Drawsonglobal literature (e.g., Bayramon lack of administrative support; Chander
R on retention strategies) (girt.shodhsagar.com).
o Identifies core factors: low job satisfaction, absence of mentorship, heavy
caseloads, and inadequate institutional backing.

e Recommendations:
o Enhancing induction programs, mentorship, and administrative support can
significantly curb turnover rates.

3. NCERT, Journal of Indian Education, VVol. 49 No. 4, February 29, 2024 — “Inclusive

Education in Tripura: Perception of Special Educators and Children with Special Needs”

e Objective: Explores attitudes of special educators and learners towards inclusive education
in Tripura.
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e Scope & Method:
o Utilizes qualitative feedback via interviews and surveys of both teachers and
students.
e Insights:

o Highlights perceived benefits—social inclusion, improved peer interaction—as
well as noted challenges like limited resources and teacher preparedness.

e Conclusion: Pointsto the need for ongoing capacity building and policy support to enhance
inclusive educational outcomes.

4. FICCI (April 2022) — “Status & Opportunities for Promoting the Use of Assistive

Technologies and Content for Persons with Disabilities in India”

e Theme: Reviews current deployment of assistive technologies (AT) in India and identifies
areas for growth and innovation.

e Main Observations:

o Uneven access to AT across regions—institutional, curriculum, and infrastructure
gaps persist.

o Policy-level backing exists (e.g., Rights of Persons with Disabilities Act), but
operational integration and teacher training remain weak.

e Way Forward:

o  Advocates for inclusive teacher training, funding models tailored to AT adoption,

and stakeholder collaboration to mainstream assistive tech usage.

5. NIPUN Bharat (March 2022)
The “National Initiative for Proficiency in Reading with Understanding and Numeracy” (NIPUN
Bharat) by the Ministry of Education, aims to ensure all children attain foundational learning by Grade
3.

e Acomprehensive government-led framework targeting literacy and numeracy benchmarks.

° Emphasizes aligned curricula, periodic assessments, teacher capacity building, and
community engagement.
° Serves as a keystone in India’s Foundation Literacy movement, guiding states via

structured implementation and monitoring.

6. Central Square Foundation — Systemic Drivers of Foundational Learning Outcomes
(August 12, 2021)
This policy synthesis dissects the root causes behind India’s subpar early-grade learning outcomes
using stakeholder feedback and literature reviews.
centralsquarefoundation.org+11centralsquarefoundation.org+11centralsquarefoundation.org+11uniin
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dia.com+7sei2021.centralsquarefoundation.org+7indiatoday.in+7centralsquarefoundation.org

e Reveals low FLN levels—only ~27% can read Grade 2 text and perform subtraction by
Grade 3 in rural India. centralsquarefoundation.org+1centralsquarefoundation.org+1
e  Maps drivers across classroom (rote methods, teacher absence), managerial (input-
focused monitoring), and structural layers (invisible learning metrics, budget priorities)
centralsquarefoundation.org.

e  Advocates interventions in managerial systems, measurable goals, instructional support,
and data-driven monitoring to effect improvement.

7. UNICEF - Disability-Inclusive Education Practices in India (August 2021)
This country profile by UNICEF outlines the current status and good practices in disability-inclusive
education across India.

e Couvers legal frameworks, infrastructure adaptations, teacher training, and referral systems.

e  Documents regional successes and persistent challenges like teacher preparedness and
resource access.

° Recommends strengthening inclusive policies at school and district levels, with NGO
support and evidence-based approaches.

8. Tripura Tribune — “Saksham Tripura ... support children with special needs

launched” (July 30, 2021)
hool lon.tripura.dov.in+2central refoundation.ora+2central refoundati
n.org+2

This news release announced Saksham Tripura, a multi-stakeholder initiative to mainstream special

education in Tripura’s schools.
° Collaboration among ICFAI University, NGOs, and state government, deploying 100

special educators and mentors across 400 schools.

e Aims: develop Individualized Education Programs (IEPs), adapted materials, classroom
integration,  parental awareness, and one model school per block.

° Marks a significant policy shift toward inclusive and contextualized special education
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Services.

9. Scribd — Saksham Tripura PPT (2021)
A presentation providing structure and strategy behind Tripura’s Saksham initiative.
° Visual overview of program governance, roles, and operation timelines.

° Details capacity-building components (training, monitoring, stakeholder involvement).

e Auseful tool for planning and evaluating inclusive education at district and school levels.

10. UNI - Tripura to Implement Saksham Tripura in 400 Schools (Nov 6, 2020)
hool ion.tripura.gov.in+3uniindi m+3tripuratribune.in+3tripuratribune.in

e Confirms ministerial approval 0f%3.2 crore funding and engagement of ICFAI and others.

e  Sets teacher training goals: 100 special educators, 50 master trainers, and establishment
of model schools.

° Reflects political commitment to institutionalize special education within mainstream
schooling.

11. Gol, DoSEL — Minutes of Project Approval Board Meeting (May 2020)
Detailed state-level documentation discussing Tripura’s Annual Work Plan & Budget (AWP&B) for
Samagra Shiksha 2020-21.
e Includes projected funding, staffing, and implementation strategies for inclusive education
across Tripura.

° Reflects technical discussions on metrics, milestones, resource allocation, and inter-
departmental coordination.
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e  Shows that Saksham Tripura is embedded in national funding and planning frameworks.

12. NIT1 Aayog (SATH-E) — Systemic Transformation of School Education (Nov 2021)
This NITI-BCG co-authored report assesses SATH-E—a digital initiative for systemic school reform.
e  Chronicles diagnostics, policy interventions, and digital tools used for impactful reform.

° Themes include governance, assessment systems, teacher support structures, and
decentralized leadership.

° Offers a scalable model for system-wide education transformation with replicable
frameworks and digital readiness.

13. VIDHI — “In Transit | Special Educators in the Framework for Inclusion in
Education” (Jan 2021)
A policy-oriented assessment on the role of special educators within inclusive school ecosystems.
° Analyzes legal frameworks, qualifications, training modules, and service delivery
mechanisms.

° Highlights in-system mobility issues: role clarity, deployment, status recognition, and
incentives.

° Suggests formalizing job roles, certification pathways, and institutional anchoring to
integrate special educators more effectively.

DATA COLLECTION & TABULATIONS : Collection of datas are done in three quartiles
taking 106 special educators as respondents and then it reaches a final analysis.

1%t Quarter

A total of 106 Special Educators participated as respondents.

i. Gender
Male Female
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34 72 |

Gender

B Female
u Male

21-25 26-30 31-35 36 Above

41 43 15 7

m21-25
" 26-20
W 31-35
36 Above

i'ii. Rehabilitation qualification
B.Ed. Special Education | D. Ed. Special Education
50 56

Rehabilitation Qualification

W B.Ed. Special Education

m D. Ed. Special Education
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1. I believe inclusive education benefits both students with and without disabilities.

Strongly : Strongly
disagree Disagree Neutral agree agree
0 5 47 50 4

Chart Title

m Strongly disagree
m Disagree

Neutral

agree

m Strongly agree

2. |support integrating children with disabilities into mainstream classrooms.

Strongly . Strongly
disagree Disagree Neutral agree agree
1 1 40 55 9

Chart Title

m Strongly disagree
® Disagree

Neutral

agree

m Strongly agree

3. lam confident that inclusive education is achievable in rural schools.

Strongly . Strongly
disagree Disagree Neutral agree agree
0 1 50 48 7
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4.

5.

| feel confident in my ability to manage an inclusive classroom.

Chart Title

m Strongly disagree
m Disagree
o Neutral

‘agree

m Strongly agree

Strongly . Strongly
. D
disagree Isagree Neutral agree agree
0 5 38 55 8
Chart litle
m Strongly disagree
m Disagree
m Neutral
agree
W Strongly agree
I know how to modify lesson plans for children with special needs.
SFroneg Disagree agree Strongly
disagree Neutral agree
2 0 43 47 14
wnart e
m Strongly disagree

m Disagree
u Neutral
‘agree

W Strongly agree
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6. |can effectively use assistive technology to support diverse learners.

Strongly : Strongly
disagree Disagree Neutral agree agree
0 6 47 50 3

Chart Title

W Strongly disagree
m Disagree

Neutral

agree

| Strongly agree

7. 1 believe students with disabilities can achieve academic success with support.

Strongly : Strongly
. D
disagree Isagree Neutral agree agree
1 2 49 43 11
Chart Title
m Strongly disagre
= Disagree
Neutral
agree
W Strongly agree
8. Il enjoy working with children who have special needs.
Strongly . Strongly
disagree Disagree Neutral agree agree
0 5 33 55 13
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Chart Title

m Strongly disagree
m Disagree
8 Neutral

‘agree

W Strongly agree

9. Itreat students with disabilities the same as other children in terms of expectations.

Strongly . Strongly
disagree Disagree Neutral agree agree
0 4 41 54 7
Chart Title
m Strongly disagree
= Disagree
m Neutral
agree
| Strongly agree
10. I find Saksham Project training sessions helpful and relevant.
Strongly . Strongly
. D
disagree Isagree Neutral agree agree
4 37 51 14
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Chart Title

® Strongly disagree
= Disagree
Neutral

‘agree

| Strongly agree

11. 1 am open to changing my teaching strategies based on new knowledge.

Strongly . Strongly
. D
disagree Isagree Neutral agree agree
0 3 29 65 9
Chart Title
m Strongly disagre:
wm Disagree
# Neutral
y , ‘agree
; 61% ' m Strongly agree

12. I actively seek feedback to improve my inclusive teaching practices.

Strongly . Strongly
disagree Disagree Neutral agree agree
1 3 47 46 9
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Chart Title

W Strongly disagree
w Disagree
= Neutral

‘agree

W Strongly agree

13. My school administration supports inclusive practices.

Strongly . Strongly
. Disagree agree
disagree g Neutral g agree
0 5 37 54 10
Chart Title
m Strongly disagree
m Disagree
= Neutral
agree
W Strongly agree
14. 14 1 receive adequate resources to implement inclusive education.
Strongly . Strongly
disagree Disagree Neutral agree agree
0 4 56 42 4
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Chart Title

m Strongly disagree
m Disagree
 Neutral

wagree

m Strongly agree

A

15. | feel valued as a special educator in the Saksham Project.

L

Strongly . Strongly
disagree Disagree Neutral agree agree
0 1 38 59 8
Chart Title

m Strongly disagre

m Disagree

m Neutral

©agree

W Strongly agree

2" Quarter

A total of 106 Special Educators participated as respondents.

i. Gender

Male Female

34 72
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Gender

B Femala
u Male

ii. Age

21-25 26-30 31-35 36 Above

41 43 15 7

Age

2125
" 26-30
®31-35

306 Above

i‘ii. Rehabilitation qualification

B.Ed. Special Education | D. Ed. Special Education

50 56

Rehabilitation Qualification

m B.Ed. Special Education

m D. Ed. Special Education

1. | believe inclusive education benefits both students with and without disabilities.

Strongly . Strongly
disagree Disagree Neutral agree agree
2 2 24 58 20
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mAgree  mDisagree W Neutral = Stronglyagree  w Strongly Disagree

I support integrating children with disabilities into mainstream classrooms.

Strongly . Strongly
disagree Disagree Neutral agree agree
2 0 20 60 24

WAgree W Dizagree W Neutral MStronglyagree M Strorgly Disagree

2%

| am confident that inclusive education is achievable in rural schools.

Strongly . Strongly
disagree Disagree Neutral agree agree
2 2 31 55 16

2%

EAgree M Disagree B Neutral M Strongly agree M Strongly Disagree
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| feel confident in my ability to manage an inclusive classroom.

Strongly . Strongly
disagree Disagree Neutral agree agree
2 2 18 63 21

HAgree MDisagree M Neutral MStronglyagree ® Strongly Disagree

I know how to modify lesson plans for children with special needs.

Strongly . Strongly
disagree Disagree Neutral agree agree
2 2 23 55 24

B Agree M Disagree ¥ Neutral M Stronglyagree M Strongly Disagree

I can effectively use assistive technology to support diverse learners.

Strongly . Strongly
disagree Disagree Neutral agree agree
3 3 25 57 15
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M Agree M Disagree W Neutral M Stronglyagree M Strongly Disagree

3%

I believe students with disabilities can achieve academic success with support.

Strongly . Strongly
disagree Disagree Neutral agree agree
2 1 26 49 28
B Agree [ Disagree [ Neutral R Stronglyagree B Strongly Disagree
2%
%
I enjoy working with children who have special needs.
Strongly . Strongly
disagree Disagree Neutral agree agree
3 2 19 50 32
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B Agree M Disagree M Neutral ®Stronglyagree M Strongly Disagree

9. Itreat students with disabilities the same as other children in terms of expectations.

3%

Strongly . Strongly
disagree Disagree Neutral agree agree

1 3 21 57 24

B Agree M Disagree ® Neutral M Stronglyagree B Strongly Disagree
1%
3
10. I find Saksham Project training sessions helpful and relevant.

Strongly . Strongly
disagree Disagree Neutral agree agree

3 1 20 50 32

M Agree M Disagree © Neutral M Stronglyagree M Strongly Disagree

3%
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11. 1 am open to changing my teaching strategies based on new knowledge.

Strongly . Strongly
disagree Disagree Neutral agree agree
2 1 17 64 22

W Agree M Disagree [ Neutral

H Strongly agree M Strongly Disagree

12. I actively seek feedback to improve my inclusive teaching practices.

Strongly . Strongly
disagree Disagree Neutral agree agree

3 3 24 53 23

M Agree M Disagree M Neutral M Stronglyagree ® Strongly Disagree
13. My school administration supports inclusive practices.

Strongly . Strongly
disagree Disagree Neutral agree agree

4 1 25 55 21
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W Agree M Disagree ¥ Neutral B Stronglyagree M Strongly Disagree

14. 14 1 receive adequate resources to implement inclusive education.

1%

Strongly . Strongly
disagree Disagree Neutral agree agree

2 3 33 56 12

W Agree M Disagree © Neutral M Strongly agree B Strongly Disagree
2%
3%
15. | feel valued as a special educator in the Saksham Project.

Strongly . Strongly
disagree Disagree Neutral agree agree

1 0 29 52 24
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W Agree M Disagree W Neutral M Stronglyagree M Strongly Disagree

3rd quartile:
I Gender
Male Female
34 72

Gender

B Female
u Male

21-25 26-30 31-35 36 Above

41 43 15 7

=21-25
" 26-30
®31-35
* 36 Above

i.ii. Rehabilitation qualification
| B.Ed. Special Education | D. Ed. Special Education |
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50 56 |

Rehabilitation Qualification

W B.Ed. Special Education

m D. Ed. Special Education

1. I believe inclusive education benefits both students with and without disabilities.

W Disagree
» Neutral
agree

® Strongly agree

Strongly . Strongly
disagree Disagree Neutral agree agree
6 1 3 53 43

W Strongly disagree

2. | support integrating children with disabilities into mainstream classrooms.

Strongly . Strongly
disagree Disagree Neutral agree agree
3 1 2 61 39
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B Strongly disagree
W Disagres
w Neutral

agree

W Strongly agree

3. | am confident that inclusive education is achievable in rural schools.

Strongl . Strongl
. gy Disagree agree gy
disagree Neutral agree
4 2 9 67 24
m Strongly disagres
® Disagree
agree
H Strongly agree
4. | feel confident in my ability to manage an inclusive classroom.
Strongly . Strongly
. Disagree agree
disagree g Neutral g agree
4 1 3 61 37

5. I know how to modify lesson plans for children with special needs.

m strongly disagree
w Disagree
B Neutral

agres

W strongly agree
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6.

7.

Strongly . Strongly
. D

disagree Isagree Neutral agree agree
2 3 5 62 34

m Strongly disagree

m Disagree

= Noutral

agree
M Strongly agree
I can effectively use assistive technology to support diverse learners.

Strongly . Strongly
disagree Disagree Neutral agree agree
4 3 8 61 30

u strongly disagree
m Disagree
5 Neutral

agree

¥ Strongly agree

I believe students with disabilities can achieve academic success with support.

Strongly . Strongly
disagree Disagree Neutral agree agree
4 0 3 57 42

m Strongly disagree
W Disagree
= Neutral

agree

W Strongly agree
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8. lenjoy working with children who have special needs.

Strongly . Strongly
disagree Disagree Neutral agree agree
4 1 2 52 47

9. I treat students with disabilities the same as other children in terms of expectations.

m Strongly disagree

W Disagree
m Neutral

agree

B strongly agree

Strongly . Strongly
disagree Disagree Neutral agree agree
4 1 5 55 41

m Strongly disagree

W Disagree

aéree
m Strongly agree
10. I find Saksham Project training sessions helpful and relevant.

Strongly . Strongly
disagree Disagree Neutral agree agree
4 1 1 53 47
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u Strongly disagrea
m Disagree
= Neutral

agree

W Strongly sgree

11. 1 am open to changing my teaching strategies based on new knowledge.

Strongly . Strongly
disagree Disagree Neutral agree agree
5 0 2 61 38

® Strongly disagree
B Disagree
= Neutral

agree

B Strongly agras

12. 1 actively seek feedback to improve my inclusive teaching practices.

W Neutral
agree

m Strongly agree

13. My school administration supports inclusive practices.
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Strongl . Strongl
. gy Disagree agree gy
disagree Neutral agree
5 0 6 60 35
B Strongly disagree
m Disagres
W Neutral
agree
@ m Strongly agree
14. 14 1 receive adequate resources to implement inclusive education.
Stron .
. aly Disagree agree Strongly
disagree Neutral agree
3 3 15 67 18
mstrongly dicagree
W Neutral
agree
) B Strongly agree
63%
15. | feel valued as a special educator in the Saksham Project.
Strongl . Strongl
. gy Disagree agree gy
disagree Neutral agree
3 0 4 51 48
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W Strongly disagrae
W Disagree
B Neutral

m Strongly egree

ANALYSIS OF DATAS:

Below is a comprehensive analysis of the data collected during the third quartile of the Saksham
Engagement by ICFAI University Tripura. This analysis covers demographic trends and detailed item-
by-item interpretation of attitudinal responses, helping identify patterns of belief, confidence, and
institutional support among special educators.

Overall Data Analysis of Saksham Engagement

I. Demographic Profile of Respondents
1. Gender Distribution

Gender Count Percentage

Male 34 32%

Female 72 68%

Insight: Female educators form a strong majority (over two-thirds). This gender distribution
reflects national and regional trends in the teaching profession, especially in early childhood
and special education sectors.

2. Age Distribution
Age Group  Count Percentage

21-25 41 39%
26-30 43 41%
31-35 15 14%
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36 and above 7 6%

Insight: A youthful workforce: 80% of the educators are under 30. This suggests a strong
pipeline of young professionals entering the field, potentially more open to new ideas, methods,
and inclusive practices.

3. Rehabilitation Qualification

Qualification Count Percentage
B.Ed. Special Education 50 47%

D.Ed. Special Education 56 53%

Insight: Nearly balanced between Bachelor’s and Diploma-level training. While both groups
are professionally qualified, the diploma group may have more practical, field-focused
experience, which could influence confidence in classroom implementation.

I1. Attitudinal and Perceptual Insights
1. Belief in Inclusive Education Benefits

Response Count

Strongly Disagree 6

Disagree 1
Neutral 3
Agree 53

Strongly Agree 43

Interpretation: A striking 96% of respondents agree or strongly agree that inclusive education
benefits both disabled and non-disabled students. This suggests foundational alignment with
inclusive education philosophy.
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2. Support for Mainstreaming Students with Disabilities

Strongly Disagree Disagree Neutral Agree Strongly Agree

3 1 2 61 39

Insight: Again, 93% express agreement. This high consensus reinforces strong ideological
commitment to inclusion, possibly influenced by Saksham’s value-oriented sessions.

3. Confidence in Rural Implementation

Strongly Disagree Disagree Neutral Agree Strongly Agree

4 2 9 67 24

Insight: 83% believe inclusive education is achievable in rural areas. This is particularly
significant in Tripura’s rural context. The 9 neutrals may reflect infrastructural or logistical
concerns.

4. Confidence in Managing Inclusive Classrooms

Strongly Disagree Disagree Neutral Agree Strongly Agree

4 1 3 61 37

Insight: A large majority (92%) feel confident in inclusive classroom management. This
suggests that the Saksham program has successfully built self-efficacy in day-to-day classroom
scenarios.

5. Lesson Plan Modification Ability
Strongly Disagree Disagree Neutral Agree Strongly Agree

2 3 5 62 34
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Insight: About 91% feel capable of modifying lesson plans—critical for differentiated
instruction. This suggests practical training components (e.g., UDL, IEP planning) are
effectively reaching participants.

6. Use of Assistive Technology
Strongly Disagree Disagree Neutral Agree Strongly Agree

4 3 8 61 30

Insight: 88% show confidence, though a slightly higher neutral/disagree group (15 in total)
indicates an area where more hands-on AT training may be beneficial.

7. Belief in Academic Success of Students with Disabilities

Strongly Disagree Disagree Neutral Agree Strongly Agree

4 0 3 S7 42

Insight: A resounding 94% believe in student potential—this belief is central to high-
expectation pedagogy, which boosts learning outcomes in inclusive classrooms.

8. Enjoyment of Working with Special Needs Children
Strongly Disagree Disagree Neutral Agree Strongly Agree

4 1 2 52 47

Insight: High intrinsic motivation evident, with 93% agreement. Enjoyment correlates with
teacher retention, engagement, and emotional investment in student progress.

9. Equality in Expectations from All Students
Strongly Disagree Disagree Neutral Agree Strongly Agree
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4 1 S) 55 41

Insight: 91% maintain equal expectations—important for preventing learned helplessness and
promoting self-determination among students with disabilities.

10. Relevance of Saksham Project Training

Strongly Disagree Disagree Neutral Agree Strongly Agree

4 1 1 53 47

Insight: Overwhelming 94% affirmation suggests program content is well-aligned with
practical needs. Very few neutral/negative responses show broad acceptance.

11. Openness to Changing Teaching Strategies
Strongly Disagree Disagree Neutral Agree Strongly Agree

5 0 2 61 38

Insight: 93% openness reflects a growth mindset. The Saksham program is likely fostering a
culture of continuous learning among educators.

12. Actively Seeking Feedback
Strongly Disagree Disagree Neutral Agree Strongly Agree

6 2 3 62 33

Insight: While still high (91% agreement), the slightly higher dissent/neutral may reflect
cultural or institutional gaps in feedback culture. Suggests a potential area to strengthen via
peer coaching.

13. Perception of Administrative Support
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Strongly Disagree Disagree Neutral Agree Strongly Agree

5 0 6 60 35

Insight: Strong majority (90%) feel supported, though the 6 neutral and 5 negative suggest
variability — across institutions. Emphasis on leadership  training may help.

14. Resource Adequacy
Strongly Disagree Disagree Neutral Agree Strongly Agree

3 3 15 67 18

Insight: This item shows more mixed responses. While 85% still lean positive, 15
respondents remain neutral—indicating that resource availability is a concern. This could be
a limiting  factor  for  full implementation ~ of  inclusive  strategies.

15. Feeling Valued in the Saksham Project
Strongly Disagree Disagree Neutral Agree Strongly Agree

3 0 4 51 48

Insight: 94% feel valued—a strong indicator of positive program culture and impact on
professional identity. Feeling valued enhances motivation and long-term engagement.

I11. Summary and Thematic Interpretation

Theme Strength Notes
Indicated
Belief in Inclusion Strong Consistently high agreement across all relevant
items
Self-Efficacy Strong Particularly in classroom management and lesson
planning
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Professional Motivation Very Strong High enjoyment and sense of value indicate
intrinsic engagement

Institutional Moderately Most feel supported; resource adequacy needs
Environment Strong attention

Responsiveness to Strong Content seen as relevant,

Training

Conclusion:

Gradually when we reached the third quartile findings from the Saksham Engagement initiative
represent a critical turning point in understanding the evolving attitudes, confidence levels, and
pedagogical practices of special educators in Tripura. This program, grounded in the principles of
inclusive education, experiential learning, and professional empowerment, appears to be making
substantial headway in reshaping the professional identityand instructional efficacy of its participants.

Data consistently reveal that special educators hold overwhelmingly positive beliefs about inclusive
education. Nearly all respondents agree or strongly agree that inclusion benefits both students with
and without disabilities. This is not a superficial agreement but appears to be deeply internalized, as it
correlates with beliefs about equal expectations for students with disabilities, a willingness to modify
lesson plans, and confidence in classroom management. The consistently high levels of agreement on
foundational attitudinal items demonstrate that the Saksham Engagement has succeeded in fostering a
philosophical alignment with inclusion as both a moral imperative and a pedagogical approach.

Another significant outcome is the marked increase in self-efficacy among educators. Confidence in
managing inclusive classrooms, adapting lesson plans, using assistive technologies, and integrating
inclusive strategies even in rural schools shows that participants are not only ideologically aligned but
also practically equipped. While baseline data is not presented here for comparison, the high proportion
of confident responses in the third quartile signals growth in capacity and readiness, likely attributable
to Saksham’s applied learning model.

Educators are not just trained—they feel valued, motivated, and emotionally connected to their role.
Enjoyment in working with children with special needs, openness to new strategies, and the proactive
pursuit of feedback suggest a culture of reflective practice is taking root. Notably, nearly all
respondents affirm that they feel valued as professionals within the Saksham Project. This
psychological safety and validation play a crucial role in sustaining professional development gains
and preventing burnout in what is often a high-stress profession.
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Despite overall positivity, some systemic constraints have emerged. Resource availability for inclusive
education remains uneven. A noticeable number of respondents responded neutrally or with
disagreement when asked whether they receive adequate resources. Similarly, while the majority feel
supported by school leadership, a small but significant minority express either neutrality or
disagreement. These findings hint at potential challenges in the broader educational ecosystem—
challenges that might limit the full expression of educator preparedness in actual school contexts
One area where educators exhibit relatively less certainty is the use of assistive technology. Although
the majority still report confidence, a higher proportion than in other categories remains neutral or
disagrees. This could point to a lack of access, insufficient exposure, or inadequate training in tech-
enabled interventions.

Recommendations Based on Data
1. Reinforce Assistive Tech Training: Provide more hands-on sessions on using and
troubleshooting  assistive  devices, especially for those showing uncertainty.

2. Address Resource Gaps: Initiate conversations with administration regarding material and
infrastructural support to bridge gaps identified.

3. Institutional Feedback Culture: Encourage mechanisms for structured peer and
administrative feedback, including mentoring circles and reflective supervision.

4. Sustain Engagement Post-Program: Given the high positive perception of Saksham,
consider creating alumni forums or ongoing micro learning modules to maintain momentum.
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